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Welcome!
This printed guide walks you through a module-by-module review of revisions to the Intel® Teach Essentials Course (version 10). To successfully complete this training, you must have the new curriculum manual with you. If you do not have an Essentials Course v.10 curriculum manual, please e-mail teacher.training@intel.com and request one before you proceed with this overview.
Reviewing Each Module of the Essentials Course

Complete selected activities or steps for each module in the Essentials Course. Each module has a table that outlines three types of tasks for the selected module:

· Required. Completing required tasks is critical to the successful implementation of Essentials Course v.10. Occasionally, these tasks have been modified slightly from activities in the manual to emphasize new course content. 

· Optional. The optional tasks address new information and skills. Completing these tasks allows you to explore new components of the course in more depth. Some optional tasks have been slightly modified for this overview. In those cases, additional resources for the revised tasks are provided. 

· Review. The review tasks are very similar to tasks in the previous Essentials Course. Briefly look over these pages to refresh your memory and get a feel for the flow of the course. 
Getting Started
1. Begin this overview by reading Overview of Changes for Curriculum Version 10 to get a high-level understanding of the course enhancements. 

2. Review the overview for each module.

New curriculum resources
New resources are included in the Intel Teach Essentials Course, version 10. Throughout this course overview, you have access to the following resources to help you complete the activities and to support you as you conduct your training and work with students in your classroom.
· Intel® Education Help Guide is a digital resource that provides step-by-step directions for how to complete technical skills.  Specific references to the Help Guide appear when technical skills are mentioned in the curriculum. You can also search the Help Guide for necessary skills at any time.

· Intel® Education Assessing Projects helps you create assessments that address 21st century skills. The resource also provides strategies to make ongoing assessment an integral part of your teaching and your students’ learning. 
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Intel® Teach Program 
Essentials Course
Overview of Changes for Curriculum Version 10



To update content to align with the most current pedagogical approaches, the Intel® Teach Essentials Course v.10 draws on content from the Intel® Education’s Designing Effective Projects and Assessing Projects, and aligns with project planning concepts introduced in the Intel® Teach Thinking with Technology Course. 

The course has been shortened to eight modules. All modules remain four hours in length. Participants are required to complete only one student sample—a presentation, publication, or web-based resource (wiki or blog)—so rather than three modules for student samples, there is only one. The previous Module 9, Putting Unit Portfolios Together, has been removed with some of the activities and discussions incorporated into other modules. Activities for exploring the instructional uses of emerging Web technologies for social networking and communication, such as blogs and wikis, have been integrated throughout the course.  

All modules have been renamed and repurposed to focus more on developing and assessing projects and implementing effective instructional practices that promote 21st century learning. Activities model student-centered project approaches with the teacher as facilitator and focus on student collaboration, self-direction, and self-reflection. Unit design is research-based with research information integrated into the modules and referenced at the end of each module.

Each module concludes with a refection on learning using a personal blog. Besides helping participants to become familiar with blogging, this provides an opportunity for them to reflect on what they accomplished and how their plans will ultimately impact their teaching and their students’ learning. Take-home activities have been re-named “Planning Ahead” and have been designed so that access to technology is usually not required. Throughout the manual, there are references one-to-one computing tips and associated CD resources.

Revision Objectives 

Update content to align with the most current pedagogical approaches 

· Focus more on instructional design, project approaches, multiple methods of assessment throughout the instructional cycle, and promoting 21st century learning
· Focus on teachers as curriculum developers 
Provide alternative delivery formats with a shorter amount of face-to-face time
· Create a face-to-face course that is 32 hours
· Create a hybrid online course (where the beginning of the course is conducted face-to-face) that allows the online portion of the course to be completed asynchronously to fit one’s schedule
Eliminate the need to update and provide multiple versions of the course 
· Create a software- and version-neutral course

· Remove all step-by-step software instructions from manual and replace with CD or web-based interactive help system, the Intel® Education Help Guide
Reduce page count in printed manual
· Move application skill steps and screenshots to the Help Guide
· Move appendices to the Curriculum Resource CD or Help Guide
· Create one version of the curriculum for both Master Teachers (MTs) and Participant Teachers (PTs)
· Master Teacher notes are replaced with generic notes for both MTs/PTs
· Master Teachers receive their curriculum in a binder with an additional MT Appendix and a MT Curriculum Resource CD that includes resources for conducting their own course

Replace the need for Microsoft Publisher*

· Create publications using word processing templates compatible with Microsoft Word* and Open Office Writer 2.0*
· Remove Web Site creation and provide alternate Web publishing models through blogs and wikis
Module Overview

	Essentials Course v.3.4/4.4/5.4
	Essentials Course v.10

	Module 1:
	Getting Started
	Module 1:
	Teaching with Projects

	Module 2:
	Locating Resources for Unit Portfolios
	Module 2:
	Planning My Unit

	Module 3:
	Creating Student Multimedia Presentations
	Module 3:
	Making Connections

	Module 4:
	Creating Student Publications
	Module 4:
	Creating Samples of Learning

	Module 5:
	Creating Student Support Materials
	Module 5:
	Assessing Student Projects

	Module 6:
	Creating Student Web Sites
	
	Removed

	Module 7:
	Creating Teacher Support Materials
	Module 6:
	Planning for Student Success

	Module 8:
	Developing Plans for Implementation
	Module 7:
	Facilitating with Technology

	Module 9:
	Putting unit Portfolios Together
	
	Removed

	Module 10:
	Showcasing Unit Portfolios
	Module 8:
	Showcasing Unit Portfolios


Key Changes by Module

Module 1 

· Inclusion of the research behind how units are designed and developed in the Intel Teach Essentials Course
· Introduction to project-based learning 

· Creation of a publication to explain projects to students and parents

· Use of a blog to reflect on learning

· Incorporation of a project approach to learning and 21st century skills into one’s unit

Module 2

· Addition of more resources and strategies for developing and refining Curriculum-Framing Questions

· Creation of an assessment timeline to plan multiple methods of assessment throughout the unit 

· Creation of a multimedia presentation to gauge student needs

· Use of a blog to reflect on learning
· Addition of new activity to develop understanding of the scope of Essential Questions (and removal of Understanding by Design excerpt)

· Identification/clarification of standards and objectives based on a rubric

Module 3

· Use of a wiki to share ideas in a Pedagogical Practices activity

· Use of the Internet for communication (e-mail, chat, instant messaging, Voice Over Internet Protocol)

· Use of the Internet for collaboration and sharing (wiki, blog, online collaborative editing resources)
· Use of an online collaborative editing spreadsheet to share unit ideas
· Use of a blog to reflect on learning
Module 4

· Creation of a multimedia, publication, wiki, or blog sample for one’s unit

· Use of a blog to reflect on learning
Module 5

· Discussion on how to involve students in the assessment process using an online collaborative editing spreadsheet
· Examination of student-centered assessment strategies

· Self-assessment of one’s current assessment practices

· Creation of an assessment to assess the student sample using the Intel® Education Assessing Projects application
· Revision of student sample based on its assessment
· Use of a blog to reflect on learning
Module 6

· Discussion on how to help students adapt to a project-based, student-centered classroom

· Exploration of different learning modalities and revised strategies for accommodating all learners 
· Creation of an assessment to encourage and support student self-direction
· Use of a blog to reflect on learning
Module 7

· Discussion on how different questioning strategies can promote higher-order thinking in the classroom

· Self-assessment of facilitation skills 

· Re-focus of the teacher support material to a facilitation support resource

· Use of a blog to reflect on learning and sharing of one blog entry
Module 8

· Use of a wiki to showcase Unit Portfolios with multiple ways of receiving feedback

· Reflection on one’s learning throughout the course through the use of a blog entry and group discussion
Module 1: Teaching with Projects



Review this module using the following outline. Please complete all required tasks. We recommend that you complete optional tasks where you feel you need deeper understanding of the concept or the procedures before you train.

	Status
	Task 

	Required
	Module 1 Overview and Preparation Checklist 

Read through the Module 1 Overview and the Module 1 Preparation Checklist in the MT Appendix (B.16) in the curriculum manual.

	Activity 1: Getting Started (1.01)

	Review
	Step 1: Getting Acquainted 

Briefly skim page 1.01 in the curriculum manual.

	Required
	Step 2: Introducing the Intel® Teach Essentials Course

Review pages 1.01-1.05 in the curriculum manual.

	Review
	Step 3: Considering My Role as Curriculum Designer

Briefly skim pages 1.05-1.06 in the curriculum manual.

	Optional
	Step 4: Creating a Portfolio Folder 

Complete this step by following the directions on pages 1.06-1.08 in the curriculum manual and Intel® Education Help Guide. You will be demonstrating the procedures in this step to Participant Teachers.

	Required
	Step 5: Viewing the Unit Plan Template

Explore the revised Enduring Heroes Unit Plan on page 9 of this document. Note the additions that have been made to the content of the Unit Plans. Review the Unit Plan Template on page 1.10 in the curriculum manual.

	Activity 2: Examining Good Instructional Design (1.13)

	Review
	Step 1: Reviewing the Research 

Briefly look over pages 1.13-1.15 in the curriculum manual.

	Review
	Step 2: Looking at Unit Planning

Briefly look over pages 1.15-1.17 in the curriculum manual.

	Optional
	Step 3: Reviewing the Portfolio Rubric 

Follow the directions on pages 1.17-1.19 in the curriculum manual.

	Activity 3: Looking at Projects (1.20)

	Review
	Briefly look over pages 1.20-1.22 in the curriculum manual.

Step 1: Considering Project Approaches 

Step 2: Viewing Unit Portfolios 

	Activity 4: Planning a Publication to Explain Projects (1.23)

	Optional
	Follow the directions on pages 1.23-1.25 in the curriculum manual and use resources on the Curriculum Resource CD to plan your publication. You will be demonstrating some of the procedures in these steps to Participant Teachers.

Step 1: Planning the Publication 

Step 2: Researching Project-Based Learning 

Step 3: Viewing Sample Publications 

	Activity 5: Creating My Publication (1.26)

	Optional
	Follow the directions on pages 1.26-1.28 in the curriculum manual and use resources on the Curriculum Resource CD to create your publication. You will be demonstrating some of the procedures in these steps to Participant Teachers.

Step 1: Starting My Publication 

Step 2: Adding the Basics to My Publication 

Step 3: Adding Additional Design Features to My Publication 

	Activity 6: Reflecting on My Learning (1.29)

	Review
	Step 1: Reviewing the Module 

Briefly look over pages 1.29 and 1.36 in the curriculum manual.

	Required
	Step 2: Blogging My Journey 

Review pages 1.29-1.30 in the curriculum manual. Then follow the instructions in Blogging My Journey on page 17 of this document to complete an adaptation of this activity.

	Planning Ahead: Beginning the Planning Process (1.31)

	Review
	Step 1: Thinking about My Unit Plan and Project Design 

Briefly look over pages 1.31-1.32 in the curriculum manual.

	Optional
	Step 2: Targeting Higher-Order and 21st Century Skills

Follow the directions on pages 1.32-1.34 in the curriculum manual.

	Review
	Step 3: Locating Curricular Resource Materials 

Briefly look over page 1.34 in the curriculum manual.


Module 1, Activity 1, Step 5
Viewing the Unit Plan Template

Explore the revised Enduring Heroes Unit Plan below. Note the additions that have been made to the content of the Unit Plans. 
Enduring Heroes Unit Plan
	Unit Overview

	Unit Title

	Enduring Heroes

	Unit Summary

	Greek mythology is referenced in our everyday lives. We wear Nike* shoes, shop for Midas* mufflers, and commend people for doing Herculean feats. But who were these people with special powers? Students read stories about the heroes of Greek mythology and compare the characteristics of Greek heroes to modern heroes. Students explore the question, What is a hero? and consider how the definition may change across time and culture. They then select a contemporary hero and write a myth based on the hero. The myths are written as digital books that can be shared with younger students or read to senior citizens as a service-learning project. This could be done as an integrated unit on Greek civilization. 

	Subject Area

	Creative Writing, Social Studies

	Grade Level  

	6 - 8

	Approximate Time Needed 

	3 weeks

	Unit Foundation

	Targeted Content Standards and Benchmarks 

	Utah Education Standards* 
Language Arts

Standard 2: Students read functional, informational, and literary texts from different periods, cultures, and genres.

Objective 3: Demonstrate competency in reading and interpreting LITERARY text. Recognize the features of each literary genre to increase understanding and appreciation of literature, e.g., myth, essay, poetry, young adult literature, classics.


Standard 10: Students write functional, informational, and literary texts for various purposes, audiences, and situations.

Objective 3: Demonstrate competency in writing LITERARY text. 

· Use writing process strategies to construct a literary text, e.g., myth, essay, poetry. 

· Use the features of each literary genre, e.g., character, plot, meter, setting, chronology. 

· Use the elements of literature, e.g., theme, metaphor, symbolism, types of conflict, dialogue. 

Social Studies (World History)

Standard 2: Students will comprehend the contributions of classical civilizations.

Investigate the purpose and influence of religions and philosophies on classical civilizations of Greece, Rome, China, and India.

Examine the essential elements of the belief systems of Greek mythology, Judaism, Christianity, Confucianism, Buddhism, Hinduism, and Islam.

	Student Objectives/Learning Outcomes

	Students will be able to: 

· Define heroism in Greek culture and modern times 

· Evaluate how heroism changes or stays the same over time 

· Evaluate contemporary heroes 

· Conduct research effectively, using the information literacy process 

· Write a myth with a contemporary hero

	Curriculum-Framing Questions

	
	Essential Question 
	What is a hero?

	
	Unit Questions
	· What meanings do the Greek myths have for us today?

· How do you write a myth?

	
	Content Questions
	· Who were the ancient Greek heroes and what were their stories?

· What are the qualities of a Greek hero?

· Who are modern heroes?

	Assessment Plan

	Assessment Timeline

	Before project work begins
Students work on projects and complete tasks
After project work is completed
· Journals

· Questioning

· Gauging Student Needs Presentation

· Writing Self-Assessment

· Journals

· Questioning

· Writing Self-Assessment

· Teacher-Student Conferences

· Project Rubric

· Myth Planning Guide

· Myth Storyboard

· Wiki Rubric

· Peer Conferences

· Project Rubric


· Unit Reflection


	Assessment Summary

	Journal writing is used throughout the unit to respond to informal questions as well as Curriculum-Framing Questions. Questioning is also used throughout the unit to spark discussion, monitor learning, and promote higher-order thinking. 

The unit begins with tapping students’ prior knowledge about mythology with the presentation to gauge student needs. Teachers review the myth planning guide as well as a myth storyboard to monitor student understanding and progress during the unit. Students use the writing self-assessment form to set goals for their writing and to think about their myths before meeting with their writing group. A project rubric is used by students and the teacher to guide and assess student work. Peer conferencing and student-teacher conferences are conducted to assess student work along the way and give students an opportunity to revise and edit work before turning in a final product. Students who choose to create a wiki use the wiki rubric to monitor their work. A reflection is given at the end of the unit to allow students to reflect on the unit and their understanding of a hero’s journey and how it relates to them personally.

	Unit Details

	Prerequisite Skills

	· Keyboarding

· Word processing

· File management

· Basic Internet use

· Citation of electronic sources

	Instructional Procedures

	Week One 

Heroes in History and Myth

Introduce the unit by posing the Essential Question to students, What is a hero? Have students record their own ideas in a journal. Then, hold a whole-class discussion around the question asking students to give examples of heroes in their lives. Use chart paper to record all definitions. Begin to generate a list of contemporary heroes. Explain to students that they will be learning about classical and contemporary heroes and reexamining their definition as they read about the heroes of the past and present. 

Begin with a discussion of Greek myths. Show the presentation to gauge students’ previous understanding about myths. Allow time for students to write and discuss the prompts in the presentation. After they view the presentation, explain that for Greeks, myths are traditional narratives that are passed down to convey commonly held beliefs about natural phenomena, the creation of the world, historical events, moral lessons, religious practices, and proper behavior. Ask students if they have family stories that have been passed down through generations. Ask students to describe the purpose of their stories. 

Select some Greek myths about heroes. Be sure that the stories you select are age and reading-level appropriate. These might include stories* about Hercules, Theseus, Perseus, Atalanta, Jason, Bellerophon, and Odysseus. Assign stories to small reading groups. Decide if groups will read more than one story. If done over multiple days, each group could read a few stories. Instruct students to create charts that show a character’s name and the character’s heroic characteristics. Have students choose roles, such as note-taker (keeps the character chart), storyteller (summarizes the story to the rest of the class), and presenter (presents the chart to the class). Group members should take turns reading parts of the story or each student can read the story individually then hold a group discussion about the story. 

After each group has read a story, ask each storyteller to summarize the story, and then ask the presenter to explain who the hero of the story is and what makes the character a hero. Keep a master list on chart paper with the hero’s name and characteristics.

Next, look back at the class’s original definition of a hero. Referring to the list of the Greek heroes’ characteristics, discuss what the stories reveal about Greek culture, and discuss whether the Greeks would have a different concept of what a hero is than we do. Have students write their own definition of a hero in their journals. Have students share their definitions in pairs and then ask students to come to a consensus on a definition of a Greek hero as a class. Record the definition on the chart paper. Keep this definition visible throughout the unit.


Week Two

Heroes of the Past and Present

Ask the Unit Question, What meanings do the Greek myths have for us today?
Discuss how the characteristics of Greek heroes differ from the heroes that we admire today. Add to the list of contemporary heroes. 

Explain that Greek heroes are not always what we, today, might consider good role models. In some cases, their actions might seem violent and deceitful, but a deeper look at what they did reveals their true motives, which were usually what the Greeks admired. For example, explain that Perseus decapitated Medusa; however, one of his motives was loyalty to his family. Still, many heroes of the past possess the traits of physical strength and courage in the face of danger. Have students record their thoughts to the following question in their journals, Why have our definitions of what a hero is changed over time? Have students share their opinions in pairs. 

Heroes in Our Times
Ask students to share their last journal entries in a whole class discussion. Have students name personal heroes and explain how their heroes’ character traits match up with the list the class created about the Greek heroes. Have students record these traits in their journal. 

In groups of three, allow students to go to the Heroism in Action ThinkQuest* and investigate at least three contemporary heroes. Have the class compare the heroes they studied, and revisit and alter, if necessary, their contemporary definitions of a hero. Discuss the changing definition of hero across time and culture. Add to the list of heroes. Review the list and discuss the different types of heroes on the list. The list may include celebrities. Discuss the difference between a hero and a celebrity and how a celebrity might be a hero.

Explain to students that they are going to choose one hero and write the hero’s story as a myth. They should choose someone that they admire. This hero can be from the present or the past. Have students consider the following:

· Qualities that make the person great

· How the qualities were instilled

· What drives the person to accomplish heroic actions

· What makes the person a hero


Decide if students will be confined by a particular culture or time span. If not, encourage them to select individuals from different fields and cultures. Suggest some of the great figures of the twentieth century which may include Gandhi, Martin Luther King, Jr., Nelson Mandela, Mother Theresa, César Chávez, Anne Frank, Jackie Robinson, the Dalai Lama, Thomas Edison, and Rosa Parks. Other such figures, perhaps lesser known, are Rigoberta Menchu, Medgar Evers, Rachel Carson, Helen Caldecott, and Jane Goodall. Tell students they can also choose someone from their personal life as well. Show students how they can use the Web sites listed in the Resources section for selecting and researching heroes. 


Provide time for students to research and choose an appropriate hero. Conduct a class or small-group brainstorm to generate more ideas.


Explain that each student should focus on the following research questions:

· What qualities made the hero heroic?

· What were the challenges the hero faced? 

· How did the hero overcome challenges? 

· How did heroism change the hero’s life? 
Explain that if students choose a hero in their personal life, an interview may be necessary to gather the needed information. Show students how to use the true heroes guide as they document their findings in their journals. 

Week Three

Examining a Myth

Ask the Unit Question, How do you write a myth? Tell students that in order to write their own myths, they need to understand the structure of a myth. Use one of the myths that the students read and as a class, deconstruct the myth using the myth handout. Haves students record the following in their journals:

· How the main character is introduced

· How the situation is explained

· Description of the main challenge 

· How the main challenge is met

· The outcome of the main challenge.


Have students analyze myths, using the framework from the book The Hero's Journey: A Guide to Literature and Life, by Reg Harris and Susan Thompson. Explain to students that The Hero’s Journey depicts a pattern for myths and for life and includes three main stages:

· First Stage: The character faces separation from a familiar world. 

· Second Stage: The character faces initiation and transformation. The character’s old ways of thinking and behaving are changed or destroyed, and the character experiences a new level of awareness, skill, and freedom. 

· Third Stage: After meeting the challenges for initiation, the character returns to his or her world. With the return, the character is more capable and confident, and is treated as a hero by the community. 

As the class deconstructs the myth, discuss some of the common characteristics of myths. For example, discuss how gods and goddesses in myths appear superhuman but experience human emotions. Point out that myths often include magic, and review how gods and goddesses sometimes show up in disguise.

As an option, have each student group deconstruct another myth for more experience. 

Creating a Modern Day Myth

After students have an understanding of how myths are written, explain the process for writing their own modern myth using their chosen character. It should follow the pattern of the hero’s journey and include the characteristics of myths that have been discussed. As a resource, tell students to use Mythography* to find descriptions of Greek gods and goddesses to assist in defining character traits. Explain the format used for the myths they create is a digital book that include graphics and animation. Show examples. Have students choose an audience, such as younger students, family, or senior citizens. 

Before they begin writing, ask students to fill out the goals section of the writing self-assessment. Instruct students to use their note cards and the myth planning guide as prewriting tools. Demonstrate how this is used with the myth planning example. As you take students through the steps of creating a myth, develop a rubric as a class. Use the example project rubric as a guide. Explain different aspects of the assignment and show examples. Assist students in defining the quality traits that should be included in the rubric and then differentiate each level accordingly. To help students develop their myths based on the framework they learned about earlier, use the myth storyboard. Show them the myth storyboard example, and then discuss and add criteria to the project rubric.


Make sure students use the project rubric to guide the creation of the digital books. When students finish drafts of their myths, ask them use the writing self-assessment to think about their work in preparation for meeting with their writing groups. Have students write, peer conference, and revise the myths before putting them into digital format. Conduct individual student conferences to give feedback and suggestions before the final books are due. The myth example can be used as an exemplar. 

When completed, have students share their myths with the chosen audience and use the rubric to self-assess their work. 

Discovering Your Journey

Discuss how the hero’s journey is reflected in the books we read, the television shows we watch, and the movies we see. Encourage students who are interested to create a wiki about the role of heroes in the lives of today’s teenagers. Give them the wiki rubric to help them guide their work.

As a final reflection activity, ask students to think about their own lives and a situation when they took the hero’s journey. Explain that students are to consider a challenge or a change that they have faced. For example, this could be moving to a new school, joining a sport’s team, or making a new friend. If this is difficult, they can write about a friend or family member who experienced the hero’s journey. 

Have each student write a short reflective piece about their hero’s journeys in their journals. Ask them to consider the Essential Question again, What is a hero? and describe how their thinking has changed since the beginning of the unit. Encourage students to examine the self-growth and discovery that resulted from their journey. This can be done as homework.

	Accommodations for Differentiated Instruction

	
	Resource Student
	· Use myths that are written at an appropriate reading level

· Create a limited list of contemporary heroes, and preselect reading and research materials

	
	Non-Native English Speaker
	Allow the student to read and research in the student’s first language but require the writing to be done in English

	
	Gifted Student
	Have the student write a myth by rewriting a Greek myth and placing a contemporary hero in the Greek myth that would represent the modern day equivalent


	Materials and Resources Required For Unit

	Technology – Hardware (Click boxes of all equipment needed)             

	 FORMCHECKBOX 
 Camera 

 FORMCHECKBOX 
 Computer(s) 

 FORMCHECKBOX 
 Digital Camera 

 FORMCHECKBOX 
 DVD Player

 FORMCHECKBOX 
 Internet Connection 
	 FORMCHECKBOX 
 Laser Disk

 FORMCHECKBOX 
 Printer 

 FORMCHECKBOX 
 Projection System 

 FORMCHECKBOX 
 Scanner 

 FORMCHECKBOX 
 Television 
	 FORMCHECKBOX 
 VCR 

 FORMCHECKBOX 
 Video Camera 

 FORMCHECKBOX 
 Video Conferencing Equip.

 FORMCHECKBOX 
 Other      

	Technology – Software (Click boxes of all software needed.)

	 FORMCHECKBOX 
 Database/Spreadsheet 

 FORMCHECKBOX 
 Desktop Publishing 

 FORMCHECKBOX 
 E-mail Software

 FORMCHECKBOX 
 Encyclopedia on CD-ROM 
	 FORMCHECKBOX 
 Image Processing 

 FORMCHECKBOX 
 Internet Web Browser 

 FORMCHECKBOX 
 Multimedia 


	 FORMCHECKBOX 
 Web Page Development 

 FORMCHECKBOX 
 Word Processing 

 FORMCHECKBOX 
 Other       

	Printed Materials
	· Harris, R. & Thompson, S. (1997). The hero's journey: A guide to literature and life. Napa, CA: Ariane Publications.

· Low, A. (1985). The Macmillan book of Greek gods and heroes. New York: Macmillan Publishing Company.

	Supplies
	

	Internet Resources
	Greek Mythology

· Greek Heroes

www.mythweb.com/heroes/heroes.html*

Clearly written and animated stories about Greek heroes 

· MythNet

www.classicsunveiled.com/mythnet/html*

Information about Olympian gods and Greek heroes

· Mythography

www.loggia.com/myth/gods.html*

Descriptions of Greek gods and goddesses 

	Internet Resources
	Contemporary Heroes

· Academy of Achievement

www.achievement.org/autodoc/pagegen/mainmenu.html*

A Museum of Living History that organizes biographies of achievers by category of contribution 

· American Library Association, Great Web Sites for Kids

www.ala.org/parentspage/greatsites/people.html#a*

· Offers a “Biographies” section with a comprehensive list of biography Web sites 

· Biography.com
www.biography.com*
A general resource about famous people
· Distinguished Women of Past and Present
www.DistinguishedWomen.com*
Biographies of important women

· National Women's History Project
www.nwhp.org*
An excellent resource on women's history, including stories of many remarkable and heroic women 
· The Hero’s Journey

www.yourheroicjourney.com/Journey.shtml*

A thorough explanation of the hero’s journey

Writing Myths

· Writing with Writers

http://teacher.scholastic.com/writewit/mff/mythswshop_index.htm*

An online myth writing workshop with an author

	Other Resources
	None


Module 1, Activity 6, Step 2
Blogging My Journey



In this modified activity, you tag or bookmark a blogging site in which you will reflect on your learning in this module.

Step 1: Exploring Online Tagging and Bookmarking 

1. Open the "Online Tagging and Bookmarking Sites" file in the Resources, Internet Resources folder on the Curriculum Resource CD. 

2. Review the highlights and differences among the various tagging and bookmarking Web sites. 

Step 2: Creating a Blog 

1. Review the "Blogging Sites" document in the Resources, Internet Resources folder on the Curriculum Resource CD. 

2. Tag or bookmark one of the sites. 

3. Register and create a new blog site. 

4. Create a blog entry in your personal blog site to reflect on your learning in this module. 
Module 2: Planning My Unit



Review this module using the following outline. Please complete all required tasks. We recommend that you complete optional tasks where you feel you need deeper understanding of the concept or the procedures before you train.

	Status
	Task 

	Required
	Module 2 Overview and Preparation Checklist 

Read through the Module 2 Overview and the Module 2 Preparation Checklist in the MT Appendix (B.18) in the curriculum manual.

	Activity 1: Addressing Standards (2.01)

	Review
	Briefly skim pages 2.02-2.03 in the curriculum manual.

Step 1: Identifying Standards 

Step 2: Creating Learning Objectives 

	Activity 2: Developing Curriculum-Framing Questions to Engage Students (2.04)

	Review
	Step 1: Understanding Essential, Unit, and Content Questions 

Briefly look over pages 2.04-2.07 in the curriculum manual.

	Optional
	Step 2: Brainstorming My Own Questions

Complete this step by following the directions on pages 2.07-2.09 in the curriculum manual and use resources on the Curriculum Resource CD.

	Review
	Step 3: Sharing Curriculum-Framing Questions

Follow the directions on page 2.10 in the curriculum manual.

	Activity 3: Considering Multiple Methods of Assessment (2.11)

	Required
	Step 1: Exploring Formative and Summative Assessments

Review pages 2.12-2.15 in the curriculum manual. Then follow the instructions in Exploring Formative and Summative Assessment on page 20 of this document to complete an adaptation of this activity.

	Required
	Step 2: Drafting an Assessment Timeline

Follow the instructions on pages 2.16-2.17 in the curriculum manual to create a draft of your Assessment Timeline.

	Activity 4: Creating an Assessment to Gauge Student Needs (2.18)

	Optional
	To create this assessment, follow the instructions on pages 2.18-2.23 in the curriculum manual and use resources on the Curriculum Resource CD. You will be demonstrating some of the procedures in these steps to Participant Teachers.

Step 1: Tapping into Prior Knowledge 

Step 2: Planning My Presentation 

Step 3: Creating an Outline 

Step 4: Adding the Basics to My Presentation 

Step 5: Enhancing My Presentation 

Step 6: Reviewing My Presentation 

	Activity 5: Reflecting on My Learning (2.24)

	Review
	Briefly look over page 2.24 in the curriculum manual. 

Step 1: Reviewing the Module 

Step 2: Blogging My Journey 

	Planning Ahead: Continuing the Planning Process (2.25)

	Review
	Activity 1: Broadening My Understanding of Essential Questions
Briefly look over pages 2.25-2.29 in the curriculum manual.

	Review
	Activity 2: Reviewing My Standards and Objectives
Briefly look over pages 2.30-2.31 in the curriculum manual.


Module 2, Activity 3, Step 1
Exploring Formative and Summative Assessments 

In this activity, you read about the purposes of assessment and then explore the strategies for each. As you review the following table, highlight areas you would like to explore in more detail.

	
	Purpose of Assessment
	Why It Is Important

	Formative Assessment
	Gauge student needs 


	Students bring a wide variety of experiences, abilities, and interests to any new topic. Assessing and understanding students' background knowledge helps teachers design instruction to address misconceptions, differentiate, and take advantage of relevant experiences.

	
	Encourage self-direction and collaboration 


	One of the goals of education is to produce students who can learn on their own and work well with others. These skills are especially critical in the 21st century, a time of rapid technological change, when skills must be learned and relearned. Assessing self-direction and collaboration skills helps learners become more efficient at planning and following through without prompting. Students must be able to work together and alone to identify and use a wide variety of resources and tools, taking appropriate risks and learning from their mistakes.

	
	Monitor progress


	When data from monitoring student progress is tied to timely and specific feedback, students can take greater ownership of their learning. Assessment that provides useful feedback guides students to specific areas of weakness and affirms areas of understanding and strength.

	
	Check for understanding and encourage metacognition


	Research shows that the value of student metacognition, or thinking about thinking, is one of the most effective strategies for improving student learning. When students think about their thinking, they are better able to retain and generalize new learning to other contexts. Depending on how they are structured, the same assessment strategies that help teachers check for understanding can also help students think about their own thinking.

	Summative Assessment
	Demonstrate 

understanding and skill


	Providing students with opportunities to demonstrate their understanding and skill allows them to showcase their ability to present an idea or culminating project, perform a procedure for others, practice and apply information as they develop skills, and learn from each other. Demonstrating understanding and skill also allows students to provide peer feedback and self-assess their own strengths and areas needing improvement.


1. Go to: http://www97.intel.com/en/AssessingProjects/AssessmentStrategies/GaugingStudentNeeds/
2. Review the information and examples for each strategy, clicking any of the links for more information.

3. Use the information in Assessing Projects to help you brainstorm answers for the following questions while you think about your unit.

a.
What strategies are you considering to gauge student readiness for the unit?

	

	

	

	

	


b.
How will you involve students in understanding the project expectations and criteria? How can you help your students become independent learners who are efficient at planning and following through without prompting? What assessments could you use to help students collaborate with other students and provide effective feedback? 

	

	

	

	

	


c. What reporting and monitoring strategies could you use to encourage student self-management and progress during independent and group work? How could you help students stay on track during a project? What monitoring and reporting instruments would you need to create?

	

	

	

	

	


d. What assessment strategies will help students reflect on their learning (metacognition) and help you to check understanding? What assessments will you need to create?

	

	

	

	

	


e. What strategies could you use to assess final understanding and demonstration of learning? How will you and your students know they have met the learning goals?

	

	

	

	

	


Module 3: Making Connections



Review this module using the following outline. Please complete all required tasks. We recommend that you complete optional tasks where you feel you need deeper understanding of the concept or the procedures before you train.

	Status
	Task 

	Required
	Module 3 Overview and Preparation Checklist 

Read through the Module 3 Overview and the Module 3 Preparation Checklist in the MT Appendix (B.19) in the curriculum manual.

	Pair and Share: Sharing Presentations to Gauge Student Needs (3.01)

	Review
	Briefly look over page 3.01 in the curriculum manual.

	Pedagogical Practices: Meeting Standards in a Student-Centered Classroom (3.02)

	Review
	Briefly look over page 3.02 in the curriculum manual.

	Activity 1: Targeting 21st Century Skills (3.03)

	Review
	Briefly look over page 3.03 in the curriculum manual.

	Activity 2: Modeling and Teaching Legal and Ethical Practice Related to Technology Use (3.04)

	Review
	Briefly look over pages 3.04-3.05 in the curriculum manual.

Step 1: Exploring Copyright

Step 2: Citing Sources

	Activity 3: Using the Internet for Research (3.06)

	Review
	Briefly look over pages 3.06-3.09 in the curriculum manual.

Step 1: Locating Internet Resources

Step 2: Evaluating Web Resources

	Activity 4: Communicating with the World through the Internet (3.10)

	Optional
	Complete the steps by following the instructions on pages 3.10-3.15 in the curriculum manual.

Step 1: Reviewing Internet Communication Tools 

Step 2: Considering Communication Tools for Your Unit 

	Activity 5: Considering Web-based Collaborative Learning (3.16)

	Review
	Briefly look over pages 3.16-3.19 in the curriculum manual.

	Activity 6: Using an Online Collaborative Site to Share Ideas (3.20)

	Review
	Briefly look over pages 3.20-3.21 in the curriculum manual.

	Activity 7: Reflecting on My Learning (3.22)

	Review
	Briefly look over page 3.22 in the curriculum manual.

Step 1: Reviewing the Module 

Step 2: Blogging My Journey

	Planning Ahead: Incorporating the Internet (3.23)

	Optional 
	Complete this activity by following the instructions on pages 3.23-3.24 in the curriculum manual.


Module 4: Creating Samples of Learning 



Review this module using the following outline. Please complete all required tasks. We recommend that you complete optional tasks where you feel you need deeper understanding of the concept or the procedures before you train.

	Status
	Task 

	Required
	Module 4 Overview and Preparation Checklist 

Read through the Module 4 Overview and the Module 4 Preparation Checklist in the MT Appendix (B.20) in the curriculum manual.

	Pair and Share: Incorporating the Internet into Units (4.01)

	Review
	Briefly look over page 4.01 in the curriculum manual.

	Pedagogical Practices: Ensuring Safe and Responsible Use of the Internet (4.02)

	Review
	Briefly look over page 4.02 in the curriculum manual.

	Activity 1: Examining Student Samples (4.03)

	Optional
	Complete this activity by following the instructions on pages 4.03-4.04 in the curriculum manual. 

	Activity 2: Planning My Student Sample (4.05)

	Review
	Briefly look over pages 4.05-4.10 in the curriculum manual.

Step 1: Answering the Big Questions 

Step 2: Considering the Learning Goals for My Student Sample 

Step 3: Reviewing Project Design 

Step 4: Brainstorming the Best Tool for the Job 

	Activity 3: Looking at Learning from a Student Perspective (4.11)

	Required
	Review pages 4.11-4.14 in the curriculum manual. Then, complete an adaptation of this activity by following the directions in Looking at Learning from a Student Perspective on page 27 of this document.

	Activity 4: Revisiting My Unit Plan (4.15)

	Review
	Briefly look over page 4.15 in the manual.

	Activity 5: Reflecting on My Learning (4.16)

	Review
	Briefly look over pages 4.16-4.17 in the manual.

Step 1: Reviewing the Module 

Step 2: Blogging My Journey 

	Planning Ahead: (4.18)

	Optional
	Activity 1: Reflecting on My Student Sample
Complete this activity by following the instructions on pages 4.18-4.19 in the manual.

	Optional
	Activity 2: Reviewing My Standards and Objectives
Complete this activity by following the instructions on page 4.20 in the manual.


Module 4, Activity 3
Looking at Learning from a Student Perspective 

During this activity, you create a wiki or blog as if you are a student in your own classroom. The student sample should demonstrate how you expect your students to meet the targeted student learning objectives. Consider also how your sample addresses higher-order thinking skills, 21st century skills, and your unit's Curriculum-Framing Questions. Make sure that the language and content are age-appropriate. This sample should meet your expectations for content and design. 

· Option 1: Creating a Student Sample wiki

· Option 2: Creating a Student Sample blog

Option 1: Creating a Student Sample wiki

If you plan to create a student sample wiki, scan the following ideas and types of content, design, and formatting skills:

1. Open the "Wiki Sites" document in the Resources, Internet Resources folder on the Curriculum Resource CD.

2. Use the online help or forum available in each wiki-creation Web site for instructions on creating your wiki. Consider including the following:

· Links to Web sites 

· Pictures that support the content

· Attached files 

· Navigation to other pages and content within your wiki

3. Copy and paste the URL of your wiki into the blog you created in Module 1.

Option 2: Creating a Student Sample Blog

If you plan to create a student sample blog, scan the following ideas and types of content, design, and formatting skills:

1. Open the "Blogging Sites" document in the Resources, Internet Resources folder on the Curriculum Resource CD.

Note: You may want to use the same site as the one you used in Module 1.

2. Use the online help available in each blog-creation Web site for instructions on creating your blog. Consider including the following features and formatting:

· Links to Web sites within the context of your discussion

· Pictures that support the content

· Attached files 

3. Copy and paste the URL of your student sample blog into the blog you created in Module 1.

Module 5: Assessing Student Projects



Review this module using the following outline. Please complete all required tasks. We recommend that you complete optional tasks where you feel you need deeper understanding of the concept or the procedures before you train.

	Status
	Task 

	Required
	Module 5 Overview and Preparation Checklist 

Read through the Module 5 Overview and the Module 5 Preparation Checklist in the MT Appendix (B.21) in the curriculum manual.

	Pair and Share: Using Feedback to Improve My Student Sample (5.01)

	Review
	Briefly look over page 5.01 in the curriculum manual.

	Pedagogical Practices: Involving Students in the Assessment Process (5.02)

	Optional
	Complete this activity by following the instructions on pages 5.02-5.03 in the curriculum manual.

	Activity 1: Examining Assessment Strategies (5.04)

	Optional
	Complete this activity by following the instructions on pages 5.04-5.07 in the curriculum manual.

Step 1: Reflecting on Assessment in My Classroom 

Step 2: Discussing Assessment Plans 

	Activity 2: Creating Student Assessments (5.08)

	Required
	Step 1: Focusing on My Assessment Plan

Complete this activity by following the instructions on pages 5.08-5.09 in the curriculum manual.

	Optional
	Step 2: Planning the Assessment for My Student Sample

Complete this activity by following the instructions on pages 5.09-5.11 in the curriculum manual.

	Optional
	Step 3: Creating an Assessment for My Student Sample

Complete this activity by following the instructions on pages 5.11-5.13 in the curriculum manual.

	Activity 3: Revising My Student Sample (5.14)

	Review
	Briefly look over page 5.14 in the curriculum manual.

Step 1: Reviewing My Self- and Peer-Assessment Notes 

Step 2: Revising My Sample 

	Activity 4: Revisiting My Unit Plan (5.15)

	Optional
	Complete this activity by following the instructions on pages 5.15-5.16 in the curriculum manual.

	Activity 5: Reflecting on My Learning (5.17)

	Review
	Briefly look over page 5.17 in the curriculum manual.

Step 1: Reviewing the Module 

Step 2: Blogging My Journey

	Planning Ahead: Reviewing My Student Sample and Assessment (5.18)

	Optional
	Complete this activity by following the instructions on pages 5.18-5.19 in the curriculum manual.


Module 6: Planning for Student Success 



Review this module using the following outline. Please complete all required tasks. We recommend that you complete optional tasks where you feel you need deeper understanding of the concept or the procedures before you train.

	Status
	Task 

	Required
	Module 6 Overview and Preparation Checklist

Read through the Module 6 Overview and the Module 6 Preparation Checklist in the MT Appendix (B.22) in the curriculum manual.

	Pair and Share: Sharing Student Samples and Assessments (6.01)

	Review
	Briefly look over page 6.01 in the curriculum manual.

	Pedagogical Practices: Helping Students Adapt to a Project-Based, Student-Centered Classroom (6.02)

	Optional
	Complete this activity by following the instructions on pages 6.02-6.03 in the curriculum manual.

	Activity 1: Creating Accommodations for All Learners (6.04)

	Optional
	Step 1: Considering Different Learning Modalities 

Review pages 6.04-6.05 in the curriculum manual. Then follow the directions in Considering Different Learning Modalities on page 33 of this document to complete this adapted activity.

	Optional
	Step 2: Supporting Students with Special Needs 
Review pages 6.06-6.07 in the curriculum manual. Then, follow the directions in Supporting Students with Special Needs on page 34 to complete this adapted activity.

	Activity 2: Supporting Student Self-Direction (6.08)

	Required
	Complete this activity by following the instructions on pages 6.08-6.11 in the manual. 

Step 1: Thinking about Formative Assessments to Enhance Self-Direction 

Step 2: Creating an Assessment to Foster Self-Direction 

	Activity 3: Creating Support Materials to Facilitate Student Success (6.12)

	Review
	Briefly look over pages 6.12-6.17 in the manual.

Step 1: Exploring Sample Resources to Support Student Learning 

Step 2: Supporting Mathematical Thinking 

Step 3: Creating a Student Support Resource 

	Activity 4: Revisiting My Unit Plan (6.18)

	Optional
	Complete this activity by following the instructions on page 6.18 in the manual.

	Activity 5: Reflecting on My Learning (6.19)

	Review
	Briefly look over page 6.19 in the manual.

Step 1: Reviewing the Module 

Step 2: Blogging My Journey

	Planning Ahead: Pre-Planning Facilitation Materials (6.20)

	Review
	Briefly look over pages 6.20-6.23 in the manual.

Step 1: Considering the Use of Facilitation Resources for Your Unit 

Step 2: Brainstorming Facilitation Materials for Your Unit 


Module 6, Activity 1, Step 1

Considering Different Learning Modalities 


Psychologists and educators have developed several frameworks for describing various ways in which students learn, such as visual-auditory-kinesthetic, left brain/right brain, and multiple intelligences. 

1. Go to: http://www97.intel.com/en/ProjectDesign/ThinkingSkills/ThinkingFrameworks/Learning_Styles4.htm 

2. Read through the chart, considering how your unit addresses the different learning styles. 

3. Choose one of the frameworks on the following pages to explore in more detail: http://www97.intel.com/en/ProjectDesign/ThinkingSkills/ThinkingFrameworks/Learning_Styles3.htm 

Module 6, Activity 1, Step 1

Supporting Students with Special Needs



Including students with a range of learning abilities and nonnative language speakers in the regular classroom offers unique challenges for teachers. At the same time, instructional accommodations to support diverse needs can provide rich, learning experiences for all students. 

Meeting the needs of all students requires careful preparation and planning in unit design. All students need the right amount of scaffolding so they feel confident and comfortable taking risks, and are working to become independent learners. Students with learning difficulties, nonnative language speakers, and students with exceptional abilities need different kinds of support. Some of this differentiation of support can be met with technology. Review the materials on the Curriculum Resource CD for accommodating the needs of all learners and consider how you might include some of those strategies in your unit:

1.
Open the Curriculum Resource CD. 

2.
Review the strategies for accommodating special learners in your classroom (students with special needs, nonnative language speakers, and gifted/talented students) in the Module 6, Activity 1 folder on the Curriculum Resource CD. 

Module 7: Facilitating with Technology 



Review this module using the following outline. Please complete all required tasks. We recommend that you complete optional tasks where you feel you need deeper understanding of the concept or the procedures before you train.

	Status
	Task 

	Required
	Module 7 Overview and Preparation Checklist

Read through the Module 7 Overview and the Module 7 Preparation Checklist in the MT Appendix (B.23) in the curriculum manual.

	Pair and Share: Sharing Facilitation Resource Ideas (7.01)

	Review
	Briefly look over page 7.01 in the curriculum manual.

	Pedagogical Practices: Using Questioning to Promote Higher-Order Thinking and Engage Students (7.02)

	Optional
	Complete this activity by following the instructions on pages 7.02-7.03 in the curriculum manual.

	Activity 1: Using Technology to Support Facilitation (7.04)

	Optional
	Step 1: Focusing on Facilitation

Complete this activity by following the instructions on pages 7.04-7.06 in the curriculum manual.

	Review
	Step 2: Considering Ways to Increase Teacher Productivity with Technology

Briefly skim pages 7.06-7.07 in the manual.

	Activity 2: Designing Facilitation Resources (7.08)

	Optional
	Step 1: Exploring Facilitation Resources

Complete this activity by following the instructions on page 7.08 in the curriculum manual.

	Review
	Step 2: Planning Facilitation Resources

Briefly look over pages 7.08-7.11 in the curriculum manual.

	Activity 3: Creating Facilitation Materials (7.12)

	Review
	Step 1: Embedding or Hyperlinking Files

Briefly look over pages 7.12-7.13 in the curriculum manual. You will be demonstrating the procedures in this step to Participant Teachers.

	Optional
	Step 2: Using Reviewing Tools

Complete this activity by following the instructions on page 7.14 in the curriculum manual. You will be demonstrating the procedures in this step to Participant Teachers.

	Optional
	Step 3: Creating Facilitation Materials

Complete this activity by following the instructions on page 7.14 in the curriculum manual.

	Activity 4: Creating an Implementation Plan (7.15)

	Review
	Briefly look over pages 7.15-7.16 in the curriculum manual.

Step 1: Viewing Sample Implementation Plans 

Step 2: Planning for Implementation 

Step 3: Creating Implementation Plans 

	Activity 5: Revisiting My Unit Plan (7.17)

	Review
	Briefly look over page 7.17 in the curriculum manual.

	Activity 6: Reflecting on My Unit as a Whole (7.18)

	Required
	Complete this activity by following the instructions on pages 7.18-7.20 in the curriculum manual.

	Activity 7: Reflecting on My Learning (7.21)

	Review
	Briefly look over page 7.21 in the manual.

Step 1: Reviewing the Module 

Step 2: Blogging My Journey

	Planning Ahead: Revising My Unit Portfolio (7.22)

	Optional 
	Activity 1: Revising My Unit Portfolio 

Complete this activity by following the instructions on page 7.22 in the curriculum manual.

	Review
	Activity 2: Locating Internet Resources 
Review pages 7.23-7.25 in the curriculum manual.


Module 8: Showcasing Unit Portfolios 



Review this module using the following outline. Please complete all required tasks. We recommend that you complete optional tasks where you feel you need deeper understanding of the concept or the procedures before you train.

	Status
	Task 

	Required
	Module 8 Overview and Preparation Checklist

Read through the Module 8 Overview and the Module 8 Preparation Checklist in the MT Appendix (B.24) in the curriculum manual.

	Pedagogical Practices: Teaching and Managing Students in a Technology-Enhanced Environment (8.01)

	Review
	Briefly look over pages 8.01-8.02 in the curriculum manual.

	Activity 1: Managing Technology in the Classroom (8.03)

	Review
	Briefly skim pages 8.03-8.04 in the curriculum manual.

Step 1: Planning for the Management of Technology Resources within the Context of Learning Activities

Step 2: Creating Management Documents 

	Activity 2: Planning a Showcase (8.05)

	Optional
	Step 1: Showcasing Student Projects

Briefly look over pages 8.05-8.06 in the curriculum manual.

	Required
	Step 2: Preparing for the Portfolio Showcase

Review the entire step and complete Option 1 on pages 8.06-8.08 in the curriculum manual.

	Activity 3: Showcasing My Unit Portfolio (8.09)

	Optional
	Review pages 8.09-8.12 in the curriculum manual. Then, follow the directions in Showcasing My Unit Portfolio on page 38 to complete this adapted activity. 

	Activity 4: Evaluating the Course (8.13)

	Review
	Briefly look over page 8.13 in the curriculum manual.

	Activity 5: Concluding the Course (8.14)

	Review
	Briefly look over pages 8.14-8.15 in the manual.


Module 8, Activity 3

Showcasing My Unit Portfolio



In this activity, you prepare a showcase using a blog or wiki.

Using a Wiki to Showcase Your Portfolio

1. Select a wiki site from “Wiki Sites” in the Resources, Internet Resources folder on the Curriculum Resource CD.

Note: If you have created a wiki in a previous activity, you may want to use the same site, or you may wish to experiment with a different site.

2. In the wiki:

a.
Create a new subpage.

b.
Add a title for your page starting with your first name (for example, Claire's Showcase).

c.
Enter your Unit Plan's title, a brief summary, and the Web site address of your blog. 

d.
If your files are too large for easy uploading, remove or compress images in all documents and save new versions of the documents using the Save As feature. (See Help Guide Word Processing Skill 5.14 and Multimedia Skill 6.8.)

e.
Upload the following files without images for your showcase (you may want to rename the files so they are clearly identified for your reviewers):

•
Unit Plan 

•
Summative assessment 

•
Student sample

•
Either a student support or facilitation resource 

•
Any other documents you would like to share

Note: You may be able to upload your Unit Plan with the other files embedded within it.

3. Although you will not be giving or receiving feedback on your Unit Portfolio, you may wish to practice different options for structuring review of a wiki showcase. Participants can use one of the following methods to respond to a wiki showcase.

· Record thoughts on a subpage in the presenter’s wiki:

a. Create a sub-page with name in the title (such as, Claire’s Feedback). 

b. Copy the text from the Showcase Feedback Form (located in the Module 8, Activity 3 folder on the Curriculum Resource CD) as a prompt.

c. Paste the text into the subpage.

d. Record thoughts on the wiki subpage in response to the prompt.

e. Save subpage.

· Type feedback into the Showcase Feedback Form document and then upload it to the presenter’s wiki:

a. Open the Showcase Feedback form in the Module 8, Activity 3 folder on the Curriculum Resource CD

b. Record feedback and save the form as a new document. Include the reviewer’s name in the file name (such as, Claire’s Feedback).

c. Upload the document to the presenter’s wiki.

Note: Participants must take turns uploading feedback forms.

· Follow the link in the presenter’s wiki to the blog site and provide feedback in a response to the blog.

a. Copy categories from the Showcase Feedback Form or from the presenter’s blog and paste it into a response.

b. Record feedback in response and submit it.

· Fill out a printed Showcase Feedback Form by hand, whether taken out of the curriculum manual or printed from the Module 8, Activity 3 folder on the Curriculum Resource CD.

Beginning a unit with a discussion of the Essential Question helps students connect what they are about to study with other concepts and topics.





The Assessment Summary describes all the assessments used in the unit, when they are conducted, and how teachers and students use what they learn from them to improve learning.





The Assessment Timeline illustrates when the different assessments occur—before, during, and after the unit. Note that the same assessment is sometimes used repeatedly throughout the unit.





Students use 21st century skills to acquire and extend content knowledge.





Higher-order thinking skills such as “evaluation” are emphasized throughout the unit.





Journals are used in this unit to help students: 


Organize their reflections on the project and the process 


Document their work, feelings, thinking, needs, and attitudes for self-assessment during and at the end of the project 


Write questions and comments for teacher or peer response


Journals in this unit help teachers: 


Gain insights into individual student learning, thinking, and group processes not evident in the product and not available through observations 


Compare early and late entries to determine student progress 


Provide early and on-going feedback to students and to get feedback on students' understanding of the project, process, or of a particular activity 


Reflect on their teaching and plan future instruction





Showing a gauging student needs presentation before beginning a unit helps a teacher to plan and implement a unit effectively. Teachers determine students’ prior knowledge on the topic they are studying. They use this information to ensure that instruction meets students’ needs.





Addressing Unit Questions throughout a unit encourages higher-order thinking with a focus on content.





Discussions of Unit Questions help students focus on the important concepts.





Analysis, an important critical thinking skill is emphasized in the study of literature.





To help students develop self-direction, an important 21st century skill, they self-assess their products and their processes.





A project rubric is used by students to monitor the quality of their work and by teachers to assess final products.





Participating in the creation of rubrics help students internalize standards of quality.





Receiving feedback from peers helps students improve their presentations. Learning to give feedback to others is a critical step in the development of self-assessment skills.





Teachers conference with students using the information acquired from observations, questioning, journals, and other informal assessments, to give them feedback and support.





�Collaborative web-based tools help students create, share, and give feedback on their work.





Reflecting on the Essential Question at the end of a unit prompts students to think about their learning, to connect what they have learned to other topics, and to think about how they might use what they have learned in the future.
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